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OPINIONS OF BLACK AND WHITE
ELEMENTARY TEACHERS ABOUT
CURRICULUM DEVELOPMENT FOR

ECONOMICALLY DEPRIVED CHILDREN
John H. Cochran, Jr., Ed.D.

Associate Professor of Education &
Director of Professional Laboratory Activities

Rationale for the Study

If the primary activity of schools is the teaching of children,

then all children should benefit from an education consistent

with their actual capabilities, regardless of their socio-economic
condition. Teachers who are sensitive to the capabilities and
needs of children can promote learning through a curriculum
planned with these capabilities and needs in mind.

Attempts have been made to assess the sensitivities of

teachers through research which measured attitudes and
opinions. An attitude has a cognitive element and an affective

reaction (White, 1969, p. 95). An opinion is an unverified

judgment, usually used interchangeably with belief and is

directed to the cognitive domain (White, 1969, p. 95). Opinions
often influence attitudes.

Many teachers' attitudes can be modified as a result of

increased awareness, exposure, and knowledge. Teachers should

actively seek the information and experience that will give them
a better understanding of economically deprived children

(Stone, 1969). The development of positive attitudes and
opinions by teachers can significantly affect the learning

opportunities provided these children.

Although teachers may bring positive behaviors to a learning

situation, there may be other problems to encounter. Teachers

who are sincere in their efforts to teach all children, regardless

of their academic levels, sometimes are hindered more through
administrative limitations or blocks than any other source.

Williams (1970), elaborating upon some of the limitations,

asserts, "An analysis of opinions regarding hindrances to

programs for disadvantaged youth reveals that . . . uniform and
large classes throughout the system is number one." He also

suggests that lack of equipment and teacher-denial of per-

mission to try new procedures are hindrances. Elementary
teachers indicated that system-wide policies and procedures

which are inflexible are their second greatest hindrance to

effective programs.
Schools should present the type of program and climate

that will allow their students to learn according to their own
rates (Cochran, 1971, p. 27). Smith, Cohen, and Pearl (1969,



p. 9) stated, "The schools must allow persons with different

capacities to function where they can be most useful." The
school that serves the economically deprived should not be

different from other schools. All schools should provide for the

needs of all their students. In this respect there may be some
minor differences in schools, but there is no need for a special

curriculum for the economically deprived (Havighurst, 1971,

pp. 175-188). The school only has to make some provisions for

the individual differences of its pupils.

This study may provide pertinent data on some of the

opinions of elementary teachers concerning appropriate pro-

cedures for curriculum development for economically deprived

children.

Purpose of the Study

The purpose of this study was to determine certain opinions

that Black and White elementary teachers had concerning

curriculum development for economically deprived children.

Methodology

Population
The inner city population in this study was composed of the

teachers from five elementary schools in the Atlanta Public

School System and five elementary schools in the City of

Savannah and Chatham County system. The rural population

was composed of teachers from schools located in a North
Georgia shared services area, a Central Georgia shared services

area, and a South Georgia shared services area.

The final numbers in the population were 104 rural

elementary teachers and 171 inner city elementary teachers.

The rural areas, to qualify for this study, had to be located

outside a 50 mile radius of a metropolitan area (100,000 or

more in population).

The teachers that participated in the study taught in

elementary schools whose student population was considered

economically deprived. This condition was determined by the

requirements of a school's having 50 percent or more of its

student population eligible to receive free or partial-pay

lunches.

Fifty-nine percent of the teachers in this study were white.

However, Whites and Blacks in the urban group were almost
identical in percentage, as contrasted to 22 percent Blacks and
78 percent Whites in the rural group. Only 51, or 19 percent,

held the master's degree or had approximately 30 semester
hours beyond that level; 81 percent held the bachelor's degree;

one person did not respond to this question. Seventeen percent
of the inner city group held the master's degree, and nine

percent of the rural group held that degree. In contrast, three
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percent of those in the inner city group and eight percent of the

rural population had earned the master's degree plus 30
semester hours.

Instrumentation

The survey instrument for the study consisted of an
opinionnaire totaling 55 items. In order to obtain certain

opinions of teachers about curriculum development it was
necessary for the researcher to develop the instrument, Opinion-

naire on Curriculum Development (OCD).
The Opinionnaire on Curriculum Development (OCD) was

based upon Tyler's (1969), Taba's (1962), and Herman's (1968)
concepts of curriculum development. The OCD consisted of five

categories: (a) sources of the curriculum, seven items; (b) objec-

tives, 11 items; (c) learning opportunities, 16 items;

(d) methods and materials, 11 items, and (e) evaluation, 10
items. The instrument contained 55 items in its final form.

Results

The results of the teachers' responses to the items in the

OCD are appropriately arranged in the accompanying table.

Black and White teachers responded similarly to more than 81
percent of the items. The responses to items in the opinionnaire

have been discussed in two categories, agreed and disagreed.

This was done by combining the percentages in the "strongly

agree" and "agree" columns to form one response, agreed. The
same was done for the "strongly disagree" and "disagree"

columns to form one response, disagreed. Differences in the

responses of Black and White elementary teachers occurred in

approximately 19 percent of the items in the Opinionnaire on
Curriculum Development. Black teachers agreed 10 percent or

more than White teachers on items: 2.7, 2.11, 3.13, 4.1, 4.6,

5.4, and item 5.5. White teachers disagreed 10 percent or more
than Black teachers on items: 2.11, 3.13, 4.1, 4.6, 4.10, 5.4,

5.5, and item 5.8.
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Summary and Conclusions

This study sought to determine certain opinions that Black

and White elementary teachers had relative to curriculum
development for economically deprived children. On the basis

of the findings these conclusions were made:

1. Black and White teachers responded similarly to more
than 81 percent of the items in the OCD.

2. Black and White teachers indicated that persons who are

not professional educators have much to offer in

formulating objectives but Black teachers agreed less

that these people had a right to formulate objectives.

3. The curriculum is more than the sum total of all the

courses of study in the school.

4. Opportunities for expression within the classroom
should be both verbal and non-verbal.

5. Community resources are valuable assets to the instruc-

tional program.
6. Both groups were split as to their opinion on providing

individualized instruction in most schools.

7. White teachers, more than Black teachers, agreed that

pupils could evEiluate their own progress accurately.

8. More White teachers than Black agreed that parents'

participation in the evaluation of their children's

progress in school has value.

Implications

Teachers seem to have some theoretical knowledge and
understanding of curriculum development at the instructional

level. They probably need more opportunity for practical

application and knowledge. This opportunity for knowledge
and experience should be provided by their respective schools

and systems. Teachers should be allowed more opportunities to

engage in decision-making at the instructional level. They
should take part in curriculum planning at most levels, if not all

levels of their concern.
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