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THE WHITE STUDENT IN FIVE PREDOMINANTLY
BLACK UNIVERSITIES

by

Charles I. Brown and Phyllis R. Stein

During the past decade, the attention of the nation has been
focused, as never before, on the growing enrollment of black

students in predominantly white and black institutions of higher

learning, 1 while something less than scant notice has been paid

by the most influential of the national media to a concurrent
increase of white students enrolled in predominatly black col-

leges and universities. 1' This assertion is further borne out by a

review of the current literature of higher education that bears

upon the racially mixed composition of today's college campus
programs. A review of this portion of the literature reveals a
reservoir of studies replete with titles of investigations of the

black student attending predominantly white institutions and
of black students enrolled in black institutions. 3 However, the
imbalance or omission of investigations of the white student en-

rolled in predominantly black institutions is glaringly obvious.

In partial rectification of this omission, this study focuses

on the white student enrolled in predominantly black institu-

tions in an attempt to substitute factual information for con-

jecture and speculation about this little studied group of white
students. The primary concerns of this turnabout study were
to learn about the expectations and experiences of white stu-

dents as minority students on black campuses. A secondary
concern of this inquiry was to determine the need or relevancy
of special orientation programs to help speed the adjustment
process of white students who chose to attend predominantly
black institutions of higher learning.

PROCEDURES
To investigate these concerns, the original purpose of the

authors was to study the attitudes and opinions of a sample or
cross-section of white students (wherever they might be found)
in attendance at the 86 predominantly black senior colleges and
universities located in 18 states and the District of Columbia. 4

But as is often the case, the principal deterrant to this ambitious
goal was a lack of financing. However, rather than permit the
entire project to die aborning, it was decided to limit the student
survey to a pilot study of the white students attending the five

public supported predominantly black universities of North
Carolina. Over and above the limited scope of the study imposed
by the financial crunch, a further rationale for restricting the
student survey is that North Carolina's five predominantly black
universities constitute a faithful microcosm of all the predomi-
nantly black senior institutions in the United States. One proof
of this assertion is that 90-plus percent of all the undergraduate,
graduate and professional school curricular programs at all the
other black institutions scattered throughout the several 18
southern and border states and the District of Columbia may



also be found at North Carolina's five predominantly black
universities. 5

To implement the pilot study, a 44-item questionnaire for

students was designed. The instrument sought to gather data
on white students attending predominantly black colleges in the
following areas of concern: (1) personal background, (2) occu-
pational goals, (3) circumstances pertaining to enrollment, (4)

prior contact with blacks, (5) participation in non-academic
activities, (6) candidness of expressions in classroom situations,

(7) guidance needs and preferences, and (8) need for special

orientation program or activities.

For the most part, items included in the questionnaire were
highly structured: however, the respondees were provided with
some additional leeway in eleven instances with an "other"
category, while three questions were completely open-ended.
Each questionnaire was also accompained by an introductory
statement of purpose explaining the objectives of the study to

the student and assuring the anonymity and confidentiality of

his responses.

In order to facilitate the distribution and collection of the
questionnaires high level administrators at North Carolina's

five black institutions, Elizabeth City State University, North
Carolina Central University, Fayetteville State University,

North Carolina A. & T. State University, and Winston-Salem
State University, were sent copies of the questionnaire and a
covering letter which explained the study, solicited their co-

operation, and lastly requested them to designate an institution-

al representative who would coordinate the administration of

the questionnaire to a cross-section of white students enrolled

on each campus. In response to this request, campus coordina-
tors were selected or appointed on each campus and they in turn
mailed back 69 or 53 percent of the 125 questionnaires that com-
prised the original distribution. A judgment of the returned
questionnaires indicates that the interviewed group constitutes

a significant miniature (23%) of the total white population
attending the five public black institutions in North Carolina
with respect to age, sex, classification, and occupational goals,

etc. in 1970.*

SUMMARY OF FINDINGS

A total of 69 usable questionnaires, or 53% of the distri-

bution, were received by the authors. The responses, after being
tallied, were summarized and made into a profile or multi-

sectioned table that is not only reflective of the study's several

basic areas of concern but is also a reporting technique that will

*In 1970, the following enrollment figures were reported to the
North Carolina Board of Higher Education: ECSU, 13 white students
or 1.3% of a student body of 970; FSU. 33 white students or 2.6% of

1241; NCA&T reported 50 or 1.4% of 3535: NCCU reported 135 or 4.1%
of 3340; and WSSU reported 35 or 2.8% of 1241. Totals: 256 white stu-

dents or 2.4% of 10,327 students attended the five public supported pre-

dominantly black universities of North Carolina.



facilitate an easier reading and understanding of the data. The
principal findings made by this poll of 23 % of the White stu-

dents who attend North Carolina's five publicly supported pre-

dominantly black universities are reported immediately below;
the profile which yielded these findings has been placed at the
end of this essay.

Personal Characteristics

1. Six of every ten v\hito students attending N. C.'s fixe tax-supported
predominantly black universities in 1970 were women.

2. All the ages reported by both men and women students ranged
from 18 years to 59 years. The white male student is younger by
six years than his female counterpart whose mean ages are 25.0
years to 31.4 years respectively.

3-4. Seventy percent of all students were married and 459c of the
sample had 1-3 children. More males, 30%, were single than fe-

males, 22%.
5-6. The students came from all over, but the largest segment, thirty-

two percent, had lived the longer portion of their lives in the south-
eastern region of the United States and perhaps in partial reflec-

tion of this fact 89% resided off-campus. (See profile Section A).

Classification and Occupational Goals

7. Fifty-seven percent of the students taking part in this study were
full-time undergraduates; 8% were graduate students; 17% were
special students; the remaining 18% was made up of exchange
students.

8. Elementary Education chosen by 22% of all students as their

major field of study far outdistanced the second most frequently
chosen majors of History, 4% and Sociology, 4%

9. In response to the query concerning the highest degree they hoped
to attain, the aspirations of the males and females form almost a
perfect inverse relationship; i.e., 30% of the males and 55% of
the females aspired for the bachelors degree, 33% of both males
and females intended to pursue a masters degree, but while 22%
of the males aim for a doctorate degree, only 10% for the women
plan to take a doctorate.

10. Thirty-seven percent of the males chose teaching or an education
related profession as their occupational goal. Thirty percent indi-

cated law related goals. Typical of the female occupational choices
were teaching, 55%, and nursing. 23%.

11. As academicians, the white students in these predominantly black
institutions are apparently doing quite well. From the cumulative
academic averages reported only four and eight percents respec-
tively had averages of 1.50-1.99 and 2.00-2.49; sixteen percent
had averages in the 2.50-2.99 range; twenty-eight and twenty-
three percent had averages of 3.00-3.49 and 3.50-3.99 respectively.
(See profile, Section B.)

12. Working their way through colleges, 73% of the student's ex-
penses were earned by the students themselves in work-study or
work-aid programs or part-time and summer jobs off-campus.
Thirty-three percent of their expenses came from scholarships
and loans, while personal savings accounted for 25% of the
sources of expenses. (See profile, Section C.)

Circumstances Pertaining to Enrollment

13-19. Only 4% of the white students attending these five universities
enrolled immediately after graduation from high school; 81% had
not. The 15% who had not previously attended college had delayed
their enrollment to principally discharge military obligations (41%
males) or to fulfill marital and maternal obligations (47% fe-

male ) Of the 44% who were transfer students they had come
equally from predominantly white and predominantly black in-

stitutions. Fifty-nine percent of all students plan to graduate from
the institution presently attended. (See profile, Section D.)



Reasons Affecting Attendance and Reservations About Enrollment

20-22 In explaining their reasons for attending the predominantly black
institutions 60% of all students cited convenience, 57% felt the
courses and degrees offered were relevant to their goals and 45%
were influenced by the low financial cost of their institution. In-

terestingly enough 100% of all students felt reservations concern-
ing their enrollment. The greatest concern among men was of a
financial nature (15%). Seventeen percent of the females had
academic reservations. While 48% of the females reported social

reservations, none of the males indicated this concern.
23. When asked about their current opinion of the black university

in which they were enrolled, the opinions held by the white male
students of the predominantly biack institutions were highly favor-

able and indicated satisfaction with the quality of both their edu-
cation and their instiuctors as well as a high degree of social ac-

ceptance. Though not quite as laudatory in ther praise, the white
female student in general shared much of this same opinion and
added that both the academic and social education they were re-

ceiving was broadening and beneficial. Only a few females re-

mained concerned about accreditation problems and the relevance
of their education to their employment goals.

24. Prior to enrollment, among the males, only friends seemed to have
expiessed the most negative reservations or opinions. The reser-

vations of the friends of male students ranged from a "few jokes"
of a racial nature to "thunderous expressions of outraged horror
and mortification." Family, high school officials and church of-

ficials were in general either indifferent or supportive of the
choice they had made.
In marked contrast, all groups associated with the females openly
expressed many reservations of both social and academic nature.
Families of the females indicated a variety of social and academic
concerns, and some questioned the capabilities of the married fe-

male to care for family needs and attend school at the same time.
The response of the officials of the churches to which the females
belonged ranged from "genteel ostracism" to "joy". Friends also
appeared to have mixed reactions, including both apprehension
and encouragement. There was in general a more sombre voicing
of protective concern for the safety of the females which was not
evident in the male responses.

25. When asked to evaluate the "now" or current opinion held by the
various groups, all students noted that save for isolated incidents
there was in general a solidifying of a neutral stance or a lean
toward more positive reactions. Males felt for the most part that
little change had occurred, i.e., persons among the family, high
school and church officials, and friends who had originally taken
attitudes of indifference or support continued as before. On the
other hand, among the friends of male students overtly hostile to
their attending a black university a grudging approval of the step
they had taken had been wrung from one or two. One respondent
admitted to partially solving the problem by refusng to discuss
the question when in the company of his "hung-up" friends. Of
the several opinions offered by females the bulk may be described
as favorable although a few lecalcitrant family members clung
to their original objections. In one happy instance, the opinion
of a church official had radically atlered from ostracism to accep-
tance of the student — a circumstance that, is now cordially ex-
tended to the new-found black friends of the student. (See pro-
file, Section E.)

Prior Contact with Blacks

26-28. In consonance with the fact that 76% of all students attended
high schools where the black enrollment was 10% or less, (only
11% attended schools that had ratios of black students ranging
from 16 to 99%.) Fifty percent described their prior contact with
blacks as either non-existent or limited. Forty-five percent de-
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scribed their prior contact with blacks as being extensive; of this

number the principal areas of contact for males were school 30%;
military service wiih employment, athletics, and recreational ac-

tivities providing 58%. For females the principal areas of contact
beyond school (489c ) were employment, military experience (as

wives), and hospital work (26%); community organizations 12%
and religious organizations 14%.

Participation in Non-Academic and Classroom Activities

29-31. Forty-two percent of all students had not expected to participate

in school related non-academic activities and even though 31%
at the time of the query did not participate, a slightly larger 3G%
did in fact participate on either an occasional (30%) or regular
basis (6%).

32-38. When asked whether they sensed a problem in classroom recitation

and communication the group polled was fairly split in their re-

sponse. Ease of expression in the classroom posed no problem
for 49% of the students while 48% of the students indicated some
degree of discomfort. Fifty percent felt that their black classmates
experienced no problems in open and free communication in the
classroom while 48% did feel blacks may feel some hesitation.

Thirty- three percent of the white students indicated they would
feel more comfortable expressing their opinions if they were black.

Of those students asked to take Black Studies courses, 14% of the
white students felt no reason or resentment at this requirement
while 337c did. Forty-one percent felt no guilt in these courses
and 39% were not more hesitant about expressing their opinions
in these classrooms than in other classes. Only 25% of all the
students polled felt that black students used idiomatic or slang
expressions difficult to understand.

Academic and Social Guidance Preferences

39-40. Both male and female indicated that they would seek help from
anyone when troubled with an academic or social problem regard-
less of race. Professors, academic advisors and friends were the
chief sources of advice for academic problems, while friends (black

24% + white 21%) were preferred to help with social problems.
One male felt that in a social situation, it was easier to withdraw
if the problems were racial and one female stated that she did not
want to participate in any social activity in which she was not
wanted.

41-44. While 26% of ail students believed that their institution should
offer a special orientation program for white students, 66% were
opposed to this type of program. Male objections reflected con-
cern that such a program might tend to emphasize the differences
between blacks and whites as well as prevent meaningful inter-

actions from occurring within the natural context of the class-

room and extra-curricular activities. Females tended to share the
point of view that the adjustment of the white student was an
individual experience which should not be guided or structured
by the university. A group representing 23% of all students who
approved of an orientation program would be willing to help plan
and participate in activities such as racially mixed panels and
small discussion groups to hasten the adjustment of the white
student to the black university.

DISCUSSION OF FINDINGS
This study made possible by the responses of 23 percent of

the white students who attended the five publicly supported pre-

dominantly black universities of North Carolina in 1969-70, of-

fers several meaningful, generally descriptive conclusions that

should serve to sharpen if not enhance, the image and profile

of this heretofore little researched group of students.



Most significantly, the white student upon entry at these

five predominantly black universities is far more mature than
his white counterpart who chooses to attend a predominantly
white institution; or his black counterpart who chooses to at-

tend either a predominantly white or predominantly black in-

stitution. (See Bayer and Boruch). He or she (usually married
and often with dependents) tends to be older, more responsible

and less involved with campus and social extra-curricular ac-

tivities. The delayed nature of his enrollment results in general

from the typically maturing experiences of employment and mili-

tary or family involvement. Once enrolled, the specificity of

goals, the high academic averages, the high aspiration levels all

tend to indicate a notably purposeful view of the educational
experience. That the white students themselves earn approxi-

mately three-fourths of their college expenses demonstrates fur-

ther their initiative and independence.
Ultimately, their expectations about and reactions to their

experiences of a black campus reveal and reinforce their ma-
turity. For despite the universal nature of their own reservations

and sometimes overwhelming criticism of family, peer groups,

school and church officials, these students continue to pursue
their goals and feel themselves to be successful. And contrary
to depictions hazarded elsewhere, the data assembled by this

pilot study does not warrant that these students be seen as

"kooks", troublemakers, radicals, flaming liberals or academic
rejects. The essentials of a truer depiction is that they are more
to be characterized as highly motivated and hardworking indi-

viduals whose determination overcomes financial, personal, and
social circumstances.

Low cost and course offerings are the chief reasons they
pursue their education at black universities and while they ex-

perience some pressure from concerned groups and some hesita-

tion in expression of opinions, in general most conclude that
their academic and social education is worth dealing with these
problems. The females especially demonstrate their indepen-
dence by overcoming the traditionally southern protective con-
cerns surrounding the white female involved in interaction with
a predominantly black culture.

Finally, these are students who are willing to learn by ex-

periencing. Shunning the traditional structures of orientation
programs they prefer to confront their adjustment problems on a
personal, day to day basis within the natural context of the
classroom and campus, enlisting the aid of anyone who seems
relevant regardless of race. Such an attitude undoubtedly re-

flects the high degree of acceptance by blacks which they have
felt as well as the relatively tolerant atmosphere in which they
are able to function.

Thus it would appear that an almost circular pattern is

revealed in this study of expectations and experiences of white
students enrolled in black universities. Because their pre-en-
rollment experiences and age tend to contribute to their ma-
turity, these students are able to pursue their educational goals

and confront social and academic pressures with more determi-
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nation, independence, self-confidence and perspective thereby
enabling them to overcome obstacles. The result is an academi-
cally and socially broadening experience that reinforces their

personal growth and development.

FURTHER STEPS
As is so often the case, the findings of this study have gen-

erated several fruitful areas of investigation worthy of pursuit.

These presently unanswered questions may in fact prove even
more relevant in view of the continuing rise of white enrollment
in black universities throughout the country.

Of immediate concern should be the effect of the white
enrollment on the traditional recruitment policies and operation

of the black campus. The following questions emerge as signifi-

cant portents for determining policy and restructuring:

(1) Should black universities go all out to actively recruit

white students in view of their demonstrated maturity
and success rates and also as a means of partially re-

lieving financial strains that are currently more intol-

erable on black campuses than white?
(2) How do black students, instructional and administra-

tive personnel feel about expanding white enrollment?

(3) Is there any effect on the performance and attitudes of

black students who come in contact with these white
cnrollees?

(4) Finally and perhaps of most crucial importance among
the several immediate concerns, will an increase in

white enrollment change the traditional role and mis-
sion of black institutions to the betterment or worsen-
ing of black people?

From a long range point of view, the white students' role as

alumni must also be studied in order to evaluate the impact of

their education. Follow-up research dealing with their actual
pursuits of further degrees, their final occupations and their

own assessment of the effect of their undergraduate education
on their lives cannot help but yield useful information. In much
the same vein, their contributions, financial and otherwise, to

the black campus would also seem important to investigate.*

In concluding this pilot study we have attempted to lessen

speculation by presenting a clearer and more meaningful profile

of the white student who attends black institutions—out of the

belief that with time white students at black institutions will

increase in spread, number, and significance. It is our hope

*The readiest source known to the authors for answers to these
and other long-range questions is Dr. Charles A. Stokes, Director, Bi-

JRacial Study, Institute of Services to Education, Inc., Washington, D. C.
Dr. Stokes is currently in the midst of a 5-year bi-racial study at five

traditionally public supported black institutions that have large white
student ernollments. The institutions being studied are Bowie State
College, Bowie, Md.; Central State University, Wilberforce, Ohio; Dela-
ware State College, Dover, Del.; Kentucky State College, Frankfort,
Ky.; and Lincoln University, Jefferson City, Mo.
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that the rather detailed descriptions entered here will prove
a useful discussion for persons who have a general interest in

the problems of higher education and for all those of a par-
ticular interest who have had or will have had contact with this

very interesting segment of the college population.
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A PROFILE OF 69 WHITE STUDENTS ATTENDING FIVE
PUBLIC SUPPORTED PREDOMINANTLY BLACK UNI-
VERSITIES IN NORTH CAROLINA

SECTION A: PERSONAL CHARACTERISTICS
ITEM MALE :;: FEMALE : TOTAL*

1. Sex

Male 40 — 40
Female — 60 60

2. Age
17-19 4 10 7
20-24 27 29 28
25-29 27 13 20
30-34 15 17 16
35-39 4 17 11
40-44 11 5 8
45-49 4 7 6
50-54 3 2 3

55-59 4 — 2

3. Marital Status

Single 30 17 24
Married 70 69 70
Divorced — 7 4
Widowed — 2 1

Separated — 5 3

4. Number of Children**

1 26 12 16
2 11 12 12

3 7 23 15
4 — 10 5
6 4 — 2
10 4 — 2
JyJ^*** 48 43 46

5. Place of Longest Residence

Northeast 7 10 8
Southeast 33 31 32
Midwest 4 — 2
Plain States 22 14 18
Southwest — 2 1

NA 34 43 39

6. Do You Live on Campus
Yes 7 14 11

No 93 86 89

*A11 figures are reported in percents. In the totals column the per-

centages (averaged) reported for some items may exceed 100 due to

rounding off upward and the selection of more than one choice in some
of the questionnaire items by the student participants.

**No respondent had 5, 7, etc., children so these figures have been
omitted from the profile.

***NA—No Answer.
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PROFILE (Continued)

SECTION B: CLASSIFICATION AND OCCUPATIONAL
GOALS

ITEM MALE* FEMALE* TOTAL*

7. Classification

Freshmen 15 20 17
Sophomores 4 20 12
Juniors 11 23 17
Seniors 4 12 8
Graduate 4 12 8
Special 24 10 17
Exchange 38 5 22

8. What is your Major Field?

History 11 — 6
Sociology — 7 4
Mathematics 4 — 2

Business Education — 5 3
Elementary Education 15 26 22
Other 5 5 5

NA** 10 22 16

9. What Degree is your Ultimate Goal?

Bachelors 30 55 43
Masters 33 33 33
Doctorate 22 10 16
NA** 15 2 9

10. What is your Occupational Goal?

Teaching 37 55 46
Non-Teaching 48 40 44
NA** 15 5 10

11. What is your Cumulative Academic Average?

1.50-1.99 — 7 4
2.00-2.49 11 5 8
2.50-2.99 7 23 15
3.00-3.49 22 31 27
3.50-3.99 22 24 23
NA**

*A11 figures are reported in percents. In the totals column the per-

centages (averaged) reported for some items may exceed 100 due to

rounding off upward and the selection of more than one response in

some of the questionnaire items by the student participants.

**NA—No Answer
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PROFILE (Continued)

SECTION C: SOURCES OF INCOME
ITEM MALE : : FEMALE* TOTAL*

12. What are the Principle Sources of your Income?
Parental Income 7 12 10
Personal Savings 26 24 25
Summer Jobs 19 5 12
Scholarship 7 7 7

Loan. (Bank /Government) 7 23 15
Work-Study 26 12 19
Work-Aid 11 10 11
Other 44 38 41

SECTION D: CIRCUMSTANCES PERTAINING TO EN-
ROLLMENT
13. Did you Enroll in this Institution Immediately

After Graduation from High School?
Yes — 7

No 100 62
NA** — 31

14. If you did not, are you Simply a Delayed
Enrolled High School Graduate?
Yes 19 10
No 70 71
NA** 11 19

4
81
16

15
71
15

15. If you were Delayed in Commencing your College

Education, Please Indicate the Reason (s) that

Caused the Delay:
Uninterested at time 19 7

Needed to support family 11 2

Discharge military

obligations 41 —
Got married 11 24
Maternal — 23
Other 30 26
NA** — 2

16. Are you a Transfer Student?
Yes 30 57
No 63 40
NA** 7 3

17. If you are a Transfer Student, did you Transfer
to this Institution:

Directly from predominantly white
institution 30 14

As delayed transfer from predom-
inantly black institution 8 40

NA** 62 46

13
7

21
17
17
28
1

44
52
5

22

24
54

*A11 figures are reported in percents. In the totals column the per-
centages (averaged) reported for some items may exceed 100 due to

rounding upward and the selection of more than one response in some
of the questionnaire items by the student participants.

**NA—No Answer.
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PROFILE (SECTION D) (Continued)

ITEM MALE* FEMALE* TOTAL*

18. If you are a Delayed Transfer Student,
Please Indicate Reason (s):

Uninterested at time 4 2 3

Needed to support family 14 4 9
Discharging military

obligations 30 3 17
Got married 11 22 17
Maternal — 16 8

Other 11 16 14
NA** 30 37 39

19. Having Enrolled in this Institution,

Now Plan to Graduate From Here?
do you

Yes 59 59 59
No 33 36 35
NA** 8 5 7

SECTION E: REASONS AFFECTING ATTENDANCE AND
RESERVATIONS

20. Why did you Decide to Attend this Institution?

Financial cost suited

budget 48 43 46
Location of institution

convenient 67 57 62
Courses and degree program

offered relevant to my
goals 63 52 58

Institution only school that
accepted me —

Other 26
2

29
1

28

21. Did you feel any Reservations Concerning

your Enrollment in this Institution?

Yes 100 100 100

22. If so, were your Concerns:

Of an academic nature 4
Of a financial nature 7

Of a social nature —
NA** 81

17

4

48
74

11
9

24
79

23. What is your Opinion Now?***

*A11 figures are reported in pereents. In the totals column the per-

centages (averaged) reported for some items may exceed 100 due to

rounding upward and the selection of more than one response in some
of the questionnaire item:^ by the student participants.

**NA—No Answer
***This open-ended question required a written response.
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PROFILE (SECTION E) (Continued)

ITEM MALE- FEMALE* TOTAL*
24. Using the Reasons Suggested in

Question 22, Briefly Explain
What, if any, Reservations
were Expressed by:

Family 12
High School Official —
Church Official —

26
2
3

16
1

2

Friends 3 17 10
NA** 85 52 70

25. Briefly Explain What Opinion is

held by:
Family 5

High School Officials 1

Church Officials —

now

19
5
7

12
3
4

Friends 2 12 7

NA** 92 57 74

SECTION F: PRIOR CONTACT WITH BLACKS
26.

27.

What was the Approximate Percentage of

Black Students Enrolled in the School
you Attended Prior to Enrolling into

this Institution?***
37

1-5 22
6-10 15
16-25 7
26-30 4
91-99 —
NA** 15

How would you Describe your Contact
With Black People Prior to Enroll-

ing in this Institution?

48 43
26 24
2 9
5 6— 2

5 3
14 15

28.

Non-existent — 48 24
Limited 37 14 26
Extensive 52 38 45
NA** 11 — 6

What was the Principle Area of Contact
With Blacks Prior to your Enrolling

in this Institution?

School 30 48 39
Community Organizations 5 12 9

Religious Organizations 5 14 10

Other 58 26 42

*A11 figures are reported in percent. In the totals column the per-

centages (averaged) reported for some items may exceed 100 due to

rounding off upward and the selection of more than one response in

some of the questionnaire items by the student participants.

**NA—No Answer
***Intervals not checked by the respondents were omitted from the

profile.
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PROFILE (Continued)

SECTION G: NON-ACADEMIC PARTICIPATION

ITEM MALE :!: FEMALE- TOTAL'1

29. To What Extent did you Expect to Participate

in Non-Academic Campus Activities Prior to

Enrollment in this Institution?

Not at all 33 50 42
Occasionally 37 45 41
Regularly — — —
NA** 30 2 16

30. Do you Now Participate in Non-Academic
Campus Activities?

Not at all 6 55 31
Occasionally 19 38 30
Regularly 7 5 6
NA** 58 — 29

31. If you do not Participate, is it because:

You have no free time 41 50 46
Inconvenient for vou to

attend 33
Have other interests 30
Do not want to participate 1

1

Have not been asked to

participate 22
Other 4

32. In the Classroom, are you able to

Express your Opinions Freely and
Comfortably?
Never — — —
Sometimes 48 48 48
Always 49 48 49
NA** 3—2

33. Do you feel that your Black Classmates
Express Their Opinions Freely in front

of you?
Sometimes 48 48 48
Always 52 48 50

34. Would you feel more at ease Expressing
your Opinions if you were Black?
Yes 37 29 33
No — 23 13

NA** 63 48 56

19 26
12 21— 6

7 15
14 9

*A11 figures are reported in percents. In the totals column the per-

centages (averaged) reported for some of the items may exceed 100 due
to rounding off upward and the selection of more than one response in

some of the questionnaire items by the student participants.

**NA—No Answer.
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PROFILE (Continued)

SECTION H: NON-ACADEMIC PARTICIPATION
ITEM MALE- F

35. Do you Resent Being Asked to Take
Black Studies Courses?
Yes 37
No 4

NA** 59

36. In vour Black Studies Courses, do you
Feel Guilty?
Yes 22
No 39
NA** 39

37. Are you More Hesitant to Express Your-
self in your Black Studies Courses
than in your Other Courses?
Yes — 12

No 19 38
NA** 81 50

38. Do Black Students Use Any Idiomatic
or Slang Expressions that are Difficult

for you to Understand?

vlALE * TOTAL*

29 33
23 14
48 55

8 15
43 41
49 44

6
29
66

Yes 26 24 25
No 70 74 72
NA** 4 — 2

SECTION I: ACADEMIC AND SOCIAL GUIDANCE PREF-
ERENCES
39. If you are having Problems of an Academic

Nature, do you seek help from:
Black Professor 25 20 23
White Professor 15 13 14
Black Counselor — 2 1

White Counselor 7 2 5

Black Administrator — 2 1

White Administrator — 5 3
Black Friend 10 14 13
White Friend 15 13 14
Academic Advisor 5 10 8
Other 23 19 21

40. If you are having Problems of a Social

Nature, do you seek help from:
Black Professor 4 5 5

White Professor 4 5 5

Black Counselor — 3 2

White Counselor 4 3 4

*A11 figures are reported in percents. In the totals column the per-

centages (averaged) reported for some of the items may exceed 100 due
to rounding off upward and the selection of more than one response in

some of the questionnaire items by the student participants.

**NA—No Answer.
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PROFILE (SECTION I) (Continued)

ITEM MALE* FEMALE* TOTAL^
40. (Continued)

Black Administrator — 5 3

White Administrator — — —
Black Friend 19 28 24
White Friend 25 16 21
Academic Advisor — 12 6
Other 44 23 32

SECTION J: ORIENTATION PROGRAMS

33

41. Do you feel that this Institution should
have some kind of Special Orientation
Program or Activity that would Facilitate

the Adjustment of the White Student in the

Predominantly Black Institution?

Yes 33 19

No 67 64

NA** — 17

42. If not, what are your Objections to

Such a Program?
It is unnecessary 23
Would only create more
anxiety and tension 19

Do more harm than good 24
Would be difficult to plan 15
Would not be meaningful at

the beginning of the year —
Other 19
NA** —

43. If you Approve of such a Program,
what Kind of Orientation Activities

would you Include?
Lectures on the black experience

by black professors, counselors,

26
66
9

28

7 13
7 16— 8

12 6
19 19
22 11

and administrators 22 14 18
Lectures on the black

experiences by white
professors, counselors,

and administrators 11 10 11
Panel discussions led by

white and block students 19 12 16
Small group discussions led

by black and
white students 22 24 23

Panel discussions led by
white students who
have attended predominantly
black institutions 3 14 9

*A11 figures are reported in percents. In the totals column the per-

centages (averaged) reported for some of the items may exceed 100

due to rounding off upward and the selection of more than one response
va some of the questionnaire items by the student participants.

**NA—No Answer.
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PROFILE (SECTION J) (Continued)

ITEM MALE- FEMALE- TOTAL*

43. (Continued)
Small group discussions led

by white students who
have attended predominantly
black institutions 11 7 9

Co-Curricular social

activities — 10 5

Other 12 19 16

44. Would you be Interested

in Helping to Plan and
Participate in such an
Orientation Program?
Yes 21 25 23
No 19 27 23
NA** 60 48 54

*A11 figures are reported in percents. In the totals column the per-

centages (averaged) reported for some of the items may exceed 100
due to rounding off upward and the selection of more than one response
in some of the questionnaire items by the student participants.

**NA—No Answer.
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