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The Development and Status of

Industrial Arts in Georgia Schools

by

Clyde W. Hall

The rise of industrial arts in Georgia has roughly followed the

same course it has taken in many other states, but probably during

its early years at a much slower pace. The retardation of this pro-

gram during its formative stages in Georgia can be attributed to many
things, but possibly its greatest obstacles were caused by the economic
structure and cultural composition of this state. It is well known
that Georgia was a major cotton producing state long before and
after the Civil War, and that its people possessed many deep-seated

agrarian ideals which have, until recently, hampered the industrial

development of the state with the largest land area east of the Missis-

sippi River.

Industrial arts, being an urban industrial subject, has remained for

a long time in the shadows of agricultural education in Georgia;

however, it has evolved from manual training as conceived in the late

1870's by Calvin M. Woodward and John D. Runkle, and has passed

through the manual arts stage of Charles A. Bennett to its present

form here the same as it has in other states. This educational evolu-

tion had its beginning in Georgia at Atlanta University in 1883. At
which time, Clarence C. Tucker introduced manual training to the

male secondary pupils of that private Negro institution for its edu-

cational and exploratory possibilities. His three-year program con-

sisted of a combination of courses in woods and metals which met
seven and a half hours per week and included basic hand tool opera-

tions in those areas. This program was so successful that a three-

story brick structure was erected to house it in 1884 and it became a

required subject of all male students at that school.^

Charles H. Ham- made a study of manual training in the United
States between 1883-1898 and found 101 public high schools in 23
states, 54 public primary schools in 20 states, 35 private schools in

12 states, and 17 pubhc normal schools in 14 states offering manual
training to predominately white student bodies. However, only one
of these schools was located in Georgia and that one was Georgia
Normal and Industrial College at Milledgeville, Georgia, which is now
called Georgia State College for Women. This institution has a very

rich history of pioneering in the practical arts. The law passed in

^W.E.B. DuBois, ed.. The Negro Artisan (Atlanta: Atlanta University Press,

1902), pp. 33, 61.

-Charles H. Ham, Mind and Hand: Manual Training the Chief Factors in

Education (New York: American Book Company, 1900) pp. 387-395, 397-

401.
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1889 establishing this college specified that first class normal and
industrial training should be provided college women at this institu-

tion. Manual training was established there in 1891, and Ham found
during his investigation that 15 teachers taught this course and 284
pupils were enrolled. This institution, in 1906, was also the first

institution in the South to offer home economics as a normal course

and to award a diploma in this area. As late as 1922, the President of

Georgia Normal and Industrial College reported to the State Depart-

ment of Education that persons were being graduated from his insti-

tution qualified to teach manual training.^

Between 1883-1898, Ham^ reported that 69 institutions for Negroes
in 21 states and the District of Columbia offered manual training to

their students. Eight of these institutions were in Georgia and were
private institutions supported mainly by agencies outside the state.

The presence of manual training in so many more Negro institu-

tions than whites in Georgia during this early perod can be attributed

mostly to the following three factors:

1

.

The activities of this discipline generally followed closely many
of the jobs which Negroes performed as slaves on the planta-

tions before the Civil War. Generally speaking, they were the

artisans of this region at that time, and there was a feeling

among many former plantation owners of this state and others

that this tradition should be continued.

2. The private schools which offered this work such as Atlanta

University, Spelman Seminary, Ballard Normal and Industrial

School, and Beach Institute were primarily financed by philan-

thropists from the North who had industrial backgrounds which
caused them to have a feeling for this type of education. These
people established funds which fostered industrial training in

many Negro schools during this period. The John F. Slater

Fund is a typical example of this. It was established in 1882
by a wealthy manufacturer from Connecticut for the purpose
of aiding southern school authorities with the development of

comprehensive systems of schools for Negroes.^ Many manual
training programs in Negro institutions were chiefly funded by
this source between 1 882-1903. "^ However, when this money
was withdrawn at the close of the above period, practically all

these manual training programs went out of existence and those

in Georgia were no exception.

3. Possibly the greatest impetus given manual training in Negro
institutions near the turn of the century was an address de-

^ Fifty-First Annual Report of the Department of Education to the Georgia
Assembly of the State of Georgia for the School Year Ending December 31,

1922, p. 221.

*Ham, op. cit., pp. 396-397.

="The John F. Slater Fund," Southern Workman, LXII (June, 1933), 280.

"Willard Range, Tlie Rise and Progress of Negro Colleges in Georgia, 1865-
1949 (Athens: University of Georgia Press, 1951), p. 75.
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livered by Booker T. Washington, founder of the famous
Tuskegee Institute, at the Cotton State Exposition in Atlanta

in 1895. This occasion hfted him to national prominence be-

cause of his advocacy of the Negro casting down his bucket in

the South and learning the dignity of labor and the thrift of

honest toiU However, there was some opposition to Washing-
ton's philosophy but many manual training and trade programs
came into existence because of it.

Even though Georgia passed appropriate legislations in 1858 and in

1868 to establish free schools in the state, very little was done in this

regard until the adoption of the Constitution of 1877. At this time,

provisions were made to earnestly support elementary schools for both

races through taxation and other means. '^ The first evidence of statu-

tory support for manual training in Georgia schools came from the

Legislature in 1885. Legislation authorized and recommended school

boards to introduce manual training in the public schools, but it had
very little practical effect in either the Negro or white schools.^

The first significant form of manual training in white public second-

ary schools appeared indirectly in the twelve congressional district

agricultural and mechanical schools established in 1906. The Honor-
able H. H. Perry, of Gainesville, introduced a bill in the State Legis-

lature which provided the machinery and support for these schools

to be organized in Statesboro, Tifton, Americus, CarroUton, Monroe,
Barnesville, Powder Springs, Madison, Clarkesville, Granite Hill,

Douglass and Cochran. ^^ These district agricultural and mechanical
schools attempted to provide for the white youth of Georgia a high

school education and vocational training in an agricultural environ-

ment during a four year period. Prior to 1924, when the complexion
of these institutions started changing because of the rapid rise of

other public high schools in the state, carpentry appeared to be the

best organized industrial subject offered. At times, this subject pos-

sessed qualities of a manual training course, and, at others, it ap-

peared to be purely a vocational course organized to help these schools

build and maintain their physical plants. Between 1924 and 1933, six

of these institutions went out of existence and six were advanced to

institutions of higher learning. Georgia Southern College at States-

boro, which came into existence as the First District A. & M. School,

had a mechanical course which has developed into one of the leading

industrial arts programs of this state.

With the coming and passing of World War II, and with a great

migration of persons from rural areas to the urban centers, Georgia
started shifting from an agricultural state to an industrial empire.

^E. Davidson Washington, Selected Speeches of Booker T. Washington
(Garden City, Doubleday, Doran and Company, Inc., 1932), pp. 31-36.

"John C. Meadows, Modern Georgia (Athens: University of Georgia Press,

1946), pp. 139-141.

*Ham, op. cit., p. 403.

^Fifty-First Annual Report, op. cit., pp. 22, 31.
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Georgia, as well as the entire nation, became conscious of the many
disadvantages of the little red school house with its rich history and
pleasant memories, and began initiating programs to consolidate its

schools into larger and more meaningful educational units. In 1949,

Georgia passed a Minimum Foundation School Law which has revo-

lutionized education in this state, and industrial arts has been a part

of this revolution. ^^

The acceleration of industrial arts programs under the Minimum
Foundation School Law can be greatly attributed to the tranquility

and cooperation which exist in Georgia between the people in indus-

trial arts education and those in vocational education. The Georgia
Division of Vocational Education has given industrial arts its unusual

support and has included it as a facet of its activities. Because of

the hostility which exists between these two groups, such a union is

almost unthinkable in many other states.

An example of this cooperation was vividly exhibited in 1952,

when the Division of Vocational Education discovered during an in-

vestigation that 90 percent of the new school buildings approved
under the Minimum Foundation School Law had no planned facilities

for industrial arts, although a School Building Authority was estab-

lished under this Law to insure the construction of modern school

buildings for up-to-date functional educational programs. As a result

of the concern of the Division of Vocational Education, a committee
was formed of state officials, teacher trainers, school superintendents

and industrial arts teachers to study this problem and take action

concerning it. This committee, after making a careful study, de-

veloped and distributed a bulletin containing recommendations for

industrial arts facilities in the public schools of this state. ^- These
recommendations in a revised form were later included in the State

Department of Education's publication A Guide for Planning and
Construction of School Facilities in Georgia, which is widely used by
local school officials and architects when planning new school plants.

Practically all new secondary school plants now constructed in this

state have some facilities for industrial arts.

Another great step forward in industrial arts in Georgia was taken

when the Division of Vocational Education in 1958 created the posi-

tion of Consultant for Industrial Arts and employed Raymond S.

Ginn, Jr., as its first consultant. This office has nurtured this subject

in the public schools by collecting and disseminating information con-
cerning this area, by assisting with the certification of industrial arts

teachers, and, above all, by administering the unique equipment aid

program for industrial arts which was started in 1960 with a $20,000
allocation from the Division of Vocational Education and grew to a

fund of $200,000 in 1964 to be matched by local school systems
for the purchasing of industrial arts equipment.

^^Donald F. Hackett, "The Status and Need for Industrial Education in Geor-
gia" (Unpublished Doctor's dissertation, The University of Missouri, 1953),
p. 9.

"^'Ubid., pp. 9-10.

25



The technical complexion of industrial arts in the secondary schools

of this state has been shaped largely by institutions of higher learning

within its borders. The entrance requirements of these schools, as

well as their graduates, have determined to a great extent the areas

of specialization in the industrial arts programs at the secondary level.

Mechanical drawing has recently become a very prominent indus-

trial arts course in the secondary schools of the urban centers, largely

because of entrance and curricular requirements at Georgia Institute

of Technology. At one time, drafting was stressed in engineering

education and was a skill one expected to develop while enrolled in

a professional engineering curriculum, but today engineering schools,

and Georgia Tech is no exception, expect freshmen to possess certain

basic drafting skills when they enroll. This being true, many young-
sters in the large cities of the state have requested drawing as an
elective in their secondary programs because of their interest in

Georgia Tech. The industrial arts offerings of the high schools of

Atlanta and DeKalb County vividly reflect this need.

Savannah State College has almost singlehandedly shaped the tech-

nical content of predominately Negro industrial arts programs. A
vast majority of the Negro industrial arts teachers in this state were
graduated from Savannah State College since World War II. Even
though this college was founded in 1890 under the Morrill Acts of

1862 and 1890 and introduced a manual training course as early

as 1892,1^ it conferred its first degree in industrial arts under the

umbrella of industrial education in 1948. The author was the re-

cipient of that degree. To a great extent until 1961, graduates of

this industrial education program had received mostly specialized

vocational training in auto mechanics, masonry and woodwork, and
these were the areas which they most frequently established in the

industrial arts programs in Negro secondary schools where they

worked. However, this situation began changing in 1960 when the

equipment aid program promoted the introduction of the areas of

metals and electricity and the composite industrial education program
at Savannah State College was replaced in 1961 with specialized

programs in industrial arts education; trade and industrial education.

Donald F. Hackett,^^ in his study of industrial arts programs in

white schools of this state in 1952-53, revealed that most of the

teachers in these programs were graduated from Georgia Southern
College (Georgia Teachers College), Martha Berry College and
University of Georgia, and the most frequently offered course was a

general shop course with a woodworking core. This course reflected

greatly the offerings of the above schools at that time, and as these

institutions have diversified their programs, a greater variety of tech-

nical content can now be found in general shop courses in the pre-

dominantly white secondary schools of this state.

^^Range, op. cit.. p. 72.

i-'Hackett, op. cit., pp. 21, 31.
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The approved program approach for the certification of teachers

in Georgia has greatly helped to expand and standardize industrial

arts substance in all schools of this state. This system necessitates

the establishment of criteria governing pre-service educational pro-

grams of teachers. These criteria are developed by personnel from
the teacher training institutions in the state, in cooperation with public

school officials and teachers, and the State Department of Education
staff. They are used by the State Department of Education to

approve or disapprove teacher training programs. Once a program
is approved, graduates of the program are automatically certificated

when they are recommended by the institution involved.

Criteria for industrial arts programs under the above arrangement
were first developed in 1953 and were later revised during the early

part of 1964. The current criteria require institutions preparing in-

dustrial arts teachers to make all candidates functional in drafting,

woods, metals, electricity-electronics, and power mechanics or graphic
arts. These candidates are expected to teach the above technical areas

in grades 7, 8, and 9 as exploratory and discovery experiences and
in grades 10, 11, and 12 as occupational preparatory training for

some learners and foundation training for advanced study for others.

These standards will plot the course and shape the destiny of industrial

arts in Georgia schools for several years to come.
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